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ABSTRACT
This report provides an overview of an educational psychology internship at the
College oflhe North Atlantic. St.John's Campus. Part One describes the role and activities
oflhe CounseUing Services Office, the specific tasks and skills I engaged in. and my general
observations about the work site. Part Two is a summary of research that explored
participants' impressions and opinions afme peer tutoring programme that is administerl!:d
in conjunction with the counselling services office oClhe Division of Student Services. The
results indicate that the participants view the programme as a valuable service offered by the
college. While the programme contains many ofthe components recommended for effective
tutoring, a key recommendation is that training for tutors and a programme evaluation
procedure be designed and implemented.
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PART ONE· THE INTERNSHIP
Ratioaalf: for tbe Internsbip
The Master of Education (Educational Psychology) Programme al Memorial
University of Newfoundland requires graduate students to complete either a thesis, an
internship, a project, or a paper folio as partial fulfillment for the degree. I chose to pursue
the internship route to meet that requirement because I wanted to gain more knowledge about
the work of an educational psychologist. and more practical experience in the field of
educational psychology. I viewed an internship as an excellent opportunity to broaden my
knowledge and skills that were acquired through academic course work and a practicum
placement at the Roman Catholic School Board for St. John's.
I chose the CoUege of the North Atlantic as my internship site because of my keen
interest in working with the psychoeducational issues facing adult learners. The various
responsibilities of an educational psychologist at the college afforded me the opportunity to
gain practical experience in assessment and counselling with an adult population. I was also
encouraged by other educational psychology students who had completed internships at the
college and reponed very satisfactory educational and work experiences there.
The internship option requires the completion ofa research project appropriate to Ihe
sening. r decided to examine the peertutoring programme which is a well-used service at the
college. I felt that the results of the research would be valuable for future evaluation and
modification of the peer tutoring programme.
The CoUege ohbe North At1anric is one of the largest POSt-secondary coll~es ofiu
kind in Atlantic Canada. The college bas approximately 10. 000 lUll-rime and part-time
SlUdents. full-time courses and programmes range from one to four years in duralion. These
programmes and courses are offered in the areas of Applied Am. Business. Engineering
Tecl1nology, Trades. Medical Sciences. Literacy, and Community Education. The College
Calendar 1995-1996 highlights the college's commitment to quality education: ··To provide
a broad range of educational opponunities of consistently high quality in response to the
changing educational needs ofthe community" (Cabot College ofApplied Arts. Technology.
and Continuing Education, 1995, p. 10).
During the internship, I was afIiliated with the Division ofSlUdent Services. Siudeni
Services includes several resource areas: CounsellingfTesting Services. Registrar's Office,
Financial Aid Services. Health Services. Admissions, library ltld Audiovisual Services.
Sports and Recreation, International Office., and Office ofthe Dean. I worked mainly in the
areas of assessment and counseUing, and this work required frequent consultalions with
persons from other resource areas.
Myplacement at the CoUegeofthe North Atlantic was supervised by both a university
superviiOr and a field supervisor. On-site supervision was pro\ided by Mr. John Harnett, a
trained coun.sdIor and registered psychologist. Mr. Harnett is based al the Engineering
Technology Centre located at Ridge Road Campus in St. John's. I also spent time at the
Prince Philip Drive and Topsail Road Campus locations, where additional supervision was
provided by Ms. Brenda Newhook., a Counsellor, and Mr. David Touchings, a Learning
Disabilities Specialist.
I met with Mr. Harnett once per week for direct supervision to explore any issues or
concerns that may have arisen during the week. These weekly meetings provided an
opportunity to discuss my progress in the internship and to receive feedback aboul my
strengths and weaJcnesses. Daily access to at least one of the fidd supervisors was available
to provide guidance and to answer any ofmy immediate questions or coocems. Supervisory
sessions involved exploring issues such as interpretation oftest results. preparation ofwrinen
repon.s. documentation for students requiring specitl accommodations. advice on repon.ing
fes! results to students. topics raised by clients during counselling sessions, and feedback on
the approach and theory I employed in counselling sessions.
Supervision from Memorial UniversityofNewfoundland was provided by Dr. Edward
Drodge, Assistant Professor. Dr. Drodge assisted me preparing the internship proposal and
acted as a liaison between the university and the placement site. He also provided guidance
and supervision related to lhe research component of the internship Midway through the
internship I met with both supervisors in order to evaluate my progress towards meeting my
goals and to receive a verbal report that summarized my performance at the placement site.
Goals ud Objectives for tile latn1Ubip
The ovenill goal of the internship was 10 gain practical experience in an aduh post-
secondary institution. In k~ing with lhis goal, I id~ed a number" of specific goals and
objecti..-es to be met during the internship. These goals and objectives include:
Goal #1.
To gain es.perieoce wltb U1essmeot iostrumeotJ .llhe post-secondary level.
~
To become familiar with assessment instrumenu in the areas ofintelligence. academic
achievement. aptitudes.. and interests that are used al the College of the Nonh
Atlantic.
To review the relationship between testing procedur6 and admissions.
To observe the assessment process.
To administer and score a variety of assessment instrumenls.
To review with the appropriate supervisor the results obtained from test
administration and discuss how the results would be incorporated into a r~n.
To read assessment repom that have been written by olher professionals.
To prepare written rcpom using the appropriate protOCOls.
Goal"'-
To p.iR uperince ia. c»IlSalrmC witb other professionals.
~
To consult with counselling staffon a regular basis.
To participate in case presentations.
To consult with instructors.. coordinators.. other student services personnel. and
outside agencies concerning students.
Go.-I #l.
To become familiar with the various prognmma .and sen-ices offered by che
College or tile North Atlaatit.
~
To review the college calendar, student handbook., and olhe'r rdevant information.
To discuss programmes and services offered with counselling staffand other college
p"""""".
To observe counselling staffwooong in their setting.
"""114.
To gain additional n:pet'ience in personal and career counsdling.
~
To conduct individual counselling.
To self-assess counselling slcills and personal counselling style through consultations
with supervisors.
To review literature related to various counselling approaches
To read literawre relative to issues arising from counselling sessions
Go.I#5.
To participate in inscl"Vices. workshops. and professional development
opportunities during the internship.
Goal #6.
To examine the "PeerTutoring Programme" in place at the College oflhe North
Atlantil= in order to identify tbe impmsions and opinions of participants and to make
recommendations based on the results of Ihis research.
~
To review the literature on peer tutoring.
To obtain information about the Peer Tutoring Programme in place at the College of
the North Atlantic.
To develop a semi-structured imerview protocol for obtaining dala from panicipants
in the Peer Tutoring Programme.
To use a qualitative methodology to analyse the data collected from the interview
participants.
To write a repa" which discusses the results of lhe research and offers
recommendations.
To review and discuss the results of the research with the internship supervisors.
Summary of ldterusbip Activities
Testing services are available to students at the College ofthe North Atlantic through
the Division of Student Services. Some of the assessment tools that are available for use
include: the Wechsler Adult Intelligence Scale-Revised (WAIS-R), the Woodcock-Johnson
Achievement Banery-Revised (WJ-R), the Canadian Adult Achievement Test (CMT), the
General Aptirude Test Battery (GATB). the Self-Directed Search (50S), and the Myers-
Briggs Type Indicator. In addition to the standardized assessment measures, infonnal
assessment materials related to reading and writing were also available
I conducted three psychoeducational assessments during the internship. Two ofthe
students were referred by the Learning Disabilities Specialist. and the Olher student was
referred by a counsellor on staff. All three referrals were made for the purpose ofassessing
for learning disabilities.
The purpose ofa psychoedueational assessment is to detennine a student's academic
strengths and weaknesses, and to make recommendations to help that student succeed
academically. In all three cases l administered an intelligence test. the WAIS-R. and an
achievement test. the WJ-R. This was the first opportunity I had to use the WJ-R.. and I
spent approlcimately sixteen hours reviewing and practising the standardized testing protocol
prior to administering the test. Scoring and interpretation ofthe WJ-R was completed under
the guidance ofthe Learning Disabilities Specialist. The software package "Compu-Score"
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for WJ·R was used for scoring. The WI-R is a comprehensive. individually administered set
oftwettty-seven tests that assesses three areas offunctioning: cognitive ability, achievement.
and interest (Sattler, 1992, p. 335). The achievement component ofthis test battery Contains
writing exercises, a feature not usually found in other broad achievement lests, I found these
writing exercises to be especially helpful for assessment purposes because they sometimes
indicated that further testing was needed in this area. Furthennore. the WJ-R contains an
aptitude component that provides an alternative to intelligence testing using the Wechsler
Scales.
Prior to initiating an assessment, [completed a pre-assessment interview with each
student. The pre-assessment interview served to establish rappen with the student and to
gather relevant background information. Post-assessment interviews were also completed
with each student. These interviews were conducted to inform the students of their test
results and the recommendations made, as well as to answer any questions the students may
have had. The Learning Disabilities Specialist was preseOl at all three post-assessment
interviews.
Another standardized achievement test that I administered wa.. the Canadian Adult
Achievement Test (CAAT), which is designed to measure the level of educational
achievement among adults. Students applying to the College of the North Atlantic who do
not meet the requirements for admission may be eligible for admission based on their CMT
scores. I independently administered. scored. and wrote reports for a group of 17 students
who wrote the CAAT. I also assisted with administering this test to another 47 students
II
during two other group testing sessions. Approximately foor hours are required for the
administration of the eMT. so I estimate that I gained approximately twenty·four hours
experience using this partiatlar lest protocol.
I also had an opportunity to familiarize myselfwith the administration. scoring. and
inlerpma.tion oCme Genen.I Aptiwde Test Banery(GATB). The GATS was developed by
the United States Employment Service and has been used by the Canada Employment and
Immigration Commission since 1966 for assisting studenU to mah educational and career
decisions. The GATB is recognized as the best validated multiple-choice lest banery for use
in vocational guidance (United States Training and Employment Services. 198\). The GATB
isa Slandardized assessment tool that is used frequently at the College of the North Atlantic.
I observed the GATB being administered to four students. and had an opportunity to
administer the test to four prospective students. Ialso completed the lest myself. in order to
help~ undermnd how students might feel when being tested
~
Skill and experience arc required for good report writing and the internship provided
an excellent opportunity to develop and improve those skills. Deciding what should be
included in a report is often difficult. A good report does not just repon test scores; it
combines test scores with behavioural observations. other assessment findings, background
information, and sometimes personality measures. Using a computer-generated repon is
sometimes helpful because it provides a starting point for its organization. A repon should
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be as objective and accurate as pOSSIble, however it is important to recognize that every
report contains elements ofsubjectivity. Being awareofmy own viewpoint and biases helped
me 10 be more objective and accurate in my report writing. For example. I always try to
present the results ofan assessment in an honcst but positive manner. and to write a report
that shows respect for the client. Having access to psychoeduc81ionaJ reports written by
others is helpful, especially for deciding on the focus afthe report. I found that writing the
report as soon as possible after the assessment was helpful in insuring thaI important details
were not forgotten. My supervisors provided excellent advice about preparing written
reports. Theyproofread my reponsandoffered feedback related to the organization, content.
and writing style. A report was written for each assessment completed and a copy was made
available to the student. A copy was also provided to the referral source with the student's
consent
Individual Counselling
I gained practical experien<:e in academic, career, and personal counselling working
with 26 clients for a total of32 sessions. Additionally, telephone contacts with students or
potential students provided me with important experience in the areas ofinfonnation-giving
and problem-solving. The majority of clients receiving counselling had issues related to
career planning and careerexploration. While some ofthese clients were making initial plans
for job training, others were looking at retraining because of displacement or retraining
because of an injury that has prevented them from retUrning to their fanner jobs. Some
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clients held college diplomas and university degrees., but felt that their educational
qualifications were not in demand for the present day labour market. The major concerns
expressed by many of these clients related to future job prospects and income potential.
Nineteen clients were counselled for career planninglexploration issues. while (he
remaining seven clients sought counseUing regarding academic andlor personal issues
Academic issues focused on study skills. COlIne load, meeting deadlines, and requests for peer
tutors. Personal issues centred around stress management., loneliness. finances, self·esteem.
and sexual harassment. 1be following four examples represent an amalgam of client issues
that I addressed during my internship. The cases do not represent specific individuals, father
provide a series ofvignenes capturing the type ofclient concerns typical in a college setting
~ The client was a 3D-year old female, single-paren!. and mother of two. She
had been injured at work and was retraining for a new career. The initial session with the
client revealed that she was concerned about maintaining her funding from the agency funding
her retraining. The client expressed the beliefthat she should be completing her programme
during the current school year. However, because ofher injury she had 10 drop three: courses
the previous tenn and would not be able to finish until the next school year. The funding
agency had advised her that she should try and obtain the three courses from some other
college in Canada in order to complete her programme within Ihc original time frame. The
client's effons to secure information from other colleges regarding comparable courses were
mel with limited success. The client expressed concern that the funding agency would not
14
extend her funding ifshe could not finish her programme this year
After consulting with my field supervisor, wee-mailed several colleges offeringsimilar
programmes in an attempt to secure comparable courses during the summersession. We were
unsuccessful in this attempt so I also telephoned several admission offices al various colleges
in Ontario and British Columbia This. too, was unsuccessful and I informed the client ofthis
situation. The client did not want me to intervene on her behalfwith the funding agency. She
felt that the agency would be satisfied that she had no viable alternative but to return to the
College ofthe North Aliantic for the Fall tenn to complete her program ofstudies. I dosed
the session leaving the client with the option ofretuming for further assistance jfshe should
require it
~ The client was a young man and prospective student who had applied for
admission to the college. However his high school marks were inadequate and he was
required to write the Canadian Adult Achievement Test (CAAT) to determine his eligibility
for admission. He was interested in writing the CAAT because his future plans depended on
the lest results. Further discussion with the client determined that travelling to 51. John's to
write the eMT would be a costly venture. I suggested that I would attempt to arrange for
him to take the test as close to his home community as possible. I determined that there was
a counsellor on staffat the local high school who might be contacted regarding administration
ofthe test. After consultation with the field supervisor, I contacted the counsellor al the high
school. He was agreeable to administering the test. Although the counsellor had not
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previously administered the Canadian Adult Achievement Test, his work in an educational
setting requires him to be familiar with standardized testing protocol and. therefore. he was
qualified to administer the test. The necessary fonns were mailed to the counsellor and the
client .....as advised to contact the counsellor to arrange a time 10 write the test. Following
this, the completed roons were returned to me for scoring, inteJ1lretation. and repan writing.
The client was not eligible for admission based on the test results. I advised the client or his
test resultsand recommended that he consider improving his skills in the areas needed to pass
the CAAT. I also suggested that the client contact the school counsellor for assistance with
plans for upgrading. The client was agreeable, and with his pennission. I contacted the school
counsellor who agreed to help the client.
Example C: The client was a young man who was anending Ihe college to upgrade his
skills in math and language. He had applied for admission to a college in Ontario, but did nOI
meet the requirements because of his low high school grades. He wanted to know if the
Canadian Adult Achievement Test (eAAT) would be an acceptable measure to determine his
eligibility for admission to the Ontario college. I contacted the college in Ontario to
determine ifthe eMT would be acceptable and was told by the admissions office there that
the client's assessment of math and language needed to be equivalent to a computer
placement test their coUege used for placement purposes, but that the eM results would be
acceptable in determining admission for the client. The client was advised of the results of
the contact with the coUege in Ontario. He decided to make arrangements to write the CAAT
I.
when he was near completion ofms courses· The CAAT results. when avcilable, were to be
forwarded to the Ontario coUege as pel" the client's authorization and consent.
Example p. The client was a young woman in her mid-twenties who was referred to me
by a faculty member. She came to the counselling office expressing feelings oranger and
embarrassment because aCthe way a male student was treating her. According to the client.
he had been following her and using offensive language toward her. Using a non·directive
approach, [ encouraged the client to express her feelings in an effort 10 help her reflect upon
and clarify those feelings. I then informed her about the college's sexual harassment policy
The sexual harassment infonnation section COntained in the student handbook was reviewed
with the client, and the options available to her were explored. The policy encourages a
victim ofunwanted sexual attention to talk to the person harassing him or her and to teU the
person thaI be or she objects to this behaviour; or he or she can use any legitimate informal
means to stop the objectional behaviour ( Cabot College of Applied Arts. Technology, and
Continuing Education., 1996-97). The client chose to write the young man a letter to request
tha1 he stop harassing her. She also planned 10 advise him that she would enforce the
college's harassment policy ifhis actions toward her did not stop. I think this strategy was
appropriate given the client's feelings and the situation. Her decision to write a letter,
although infonnal, gave her the opportunity to express her request on paper, and did not place
her in a situation wherebysne exposed heTselfto verbal or face-te-face confrontation wi1h the
male stUden1. I believe that writing the letter also indicated to the male student that she was
17
serious about her request and that she would not Msitale to proceed [0 the next step should
they not reach a satisfactory solution. When she returned to see me a few days later, the
client stated that she had written the letter and that the young man had verbally agreed to
leave hef- alone. 1be client appeared pleased about theoutcome oCher actions. She indicated
that she would return to see me or one aCthe other counsellors if problems with the male
student oco.uRd again. I informed my supervisor about this incident and requested input
concerning the course ofaction taken with this client. I adhered to the staled policy regarding
sexual abuse and no further action was deemed necessary.
~
Consultation can be defined as a reiationship between two or more people that is
characterized by an exchange of information. Although consulting is often thought of as
seeking out information or advice. Cole and Siegal (1992) maintain that this definition has
evolved in recent years 10 include a more interactive approach such as "'0 deliberate
IOgether." They describe consultation as a mutual problem-solving process and as a
collaborative process withsharedrespor1Slbility. Duringthe internship. Iassumed aconsultive
role that frequently required both giving and requesting information. The following examples
illustrate my role in the consultative process.
~ A student was upser because she was Iatesubmining anumberofassignments
IS
for several courses. She was concerned about failing and considered dropping several
courses. After a lengthy discussion with the student. I felt that she wanted to pass her courses
and she indicated that she was willing to make the effort. I consulted with her instructors
regarding the problem and a satisfactory solution was reached_ All parties collaborated and
agreed to give the student an opportunity to complete her late assignments. and subsequemly
complete her programme.
~ An instructor expressed concern that several oChis students were failing their
exams and in danger of being dropped from their programme of studies. He felt they had
problems with time management and study skills, which may have been comribuling to their
poor performance. In consultation with the instructor an inservice was planned for the class
During the inservice. I provided an overview of the services available from the counselling
office, and presented a number of strategies related to time management. tcsHaking. and
study skills. Thestudents were encouraged to seek assistance from counselling services ifthey
felt the need.
Workshopsllnservice Training
The internship at the College ofthe North Atlantic provided me with an opportunity
to participate in a number of inservice activities that proved to be very interesting and
informative. Some of these activities include:
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A) Bcmvemcnt Counselling IORrvi'c
I attended a two-hour inservice delivered [0 counselling staff about bereavement This
session was presented by Mary Steele, a Memorial University of Newfoundland vocational
educational practicurn student. The session's objectives included increasing awareness that
grief is a natural response to loss. sharing grief experiences. factors that affect grief. and
realization that griefcan be long and complicated, This session was helpful for me because
death is a subject Iam uncomfortable discussing. I felt that I would be (00 emotional to help
someone cope with a loss. However, this session made me realize thai self-disclosure about
my own emotions concerning death may benefit a client. Self-disclosure can be an effective
technique in bereavement counselling. but its use should be dictated by relevancy, the
emotional state of the client, and the counsellor's level of comfort in sharing personal
experiences. I believe that this inservice was especially relevam for the counsellors at the
college because most counsellors indicated that they had worked with at leaSI one c1iem who
experienced problems dealing with loss
B) The Dnirn and VIC or Effective VUuals
I attended a two-hour inservice about audiovisual presemations The session was presemed
by Jude White, an employee of the Audiovisual Depanment at the College of the Nonh
Atlanlic_ Mr- White's presentation placed emphasis on the need for uaining in the areas of
layout and design when preparing material for use on an overhead projector. He pointed out
the advantages and shoncomings in the produetionofvisuals, and provided participants with
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an extensive manual for future usc, I found this presentation to be very informative and I am
sure [ will use this information in the future.
C) Learning Dipbilitie! Inservic:e
I anended a one-day workshop on learning disabilities. David TOllchings. Learning
Disabilities Specialist at the College afthe Nonh Atlantic, presented the workshop for the
instructors at the Marine Institute. Some afthe topics discussed at the workshop included
the types ofleaming disabilities, the instruments used in assessment. and the modifications
that can be made to instruction and evaluation for students with learning disabilities. Some
reasonable modifications at the post-secondary level may include audio-taping class lectures.
additional time for writing examinations, and oral testing. Mr. Touchings also reviewed the
legal responsibilities educators have to students with learning disabililies. Legally. educational
institutions are bound by the Human Rights Code and by the Chaner ofRights and Freedoms
10 accommodate students with learning disabilities. This dUly to accommodate is nOt
absolute, but there must be a reasonable attempt to provide the effective educational services
of the institution 10 the student without causing undue hardship 10 the institution or 10 the
other students attending the institution (1. F. Roil, & N J. MacPariand. personal
communication, May 28, 1996). This workshop was panicularty relevant because more
students witlt learning disabilities are pursuing post-secondary studies
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Other Activities
A) IDHryke t. Ftnt \'cIr Mtdiell Srigcc Shldrgls
As part of a broader orientation for tim year medial science students. three one·hour
inservice sessions including the topics oftime management, lest-taking skills. and note--raking
were conducted as per the request of fawlty at Topsail Road Campus. The StUdents
panicipated wdl during these sessions, and from the comments they expressed, Ibelieve they
found tbe information 10 be beneficial. My participation in these sessions helped me to
practice my skills in establishing rapport with students, and also in developing good working
relationships with other professionals.
B) CHOICES CI <Carnr Transition for Adults)
CHOICES is a computer-ba.sed comprehensive career exploration and information software
package. 1be programme uses career devdopmentaJ modules. that prescribe activities to be
performed by the client, CHOICES helps the u.set" to analyse and son through vast amounts
oftnfonnation about occupations. educational institutions, programmesofstudy, and financial
aid sources. In addition. the prognmme assists in re6ningocx:upational and educational goals
by allowing the user to enter selection criteria based on their own wantS and needs. Then the
system sorts through its lists of occupations and institutions and prioritizes them based on
client input (Human Resources Development Canada, 1996). A counsellor at the college and
I guided a group of mature students through this programme. 1thought that the programme
was effective and relatively easy to use. especially for someone not familiar with computers.
This experience helped me fed more at ease with using computers and it also inspired me to
spend more time experimenting with a variety ofcareer software programs. CHOICES is
used in most high schools and is an effective 1001 for~ counselling with adultS.
C) Gtaft'll Duties
In addition to the above activities, I was assigned. duties such as providing information
to students about financial aid. admission procedures, and general programme infonnalion.
I also anended regular staff meetings.
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Review or the Objectives
Goal#t.
To gain experience with tbe instruments used ror assessment at the pOSI-
s«ond..-y level.
This was accomplished through discussions with counselling staffabout instruments
used for assessment, by observing tests being administered. scored. and interpreted by other
counsellors. and by reading various repons wrinen by other counsellors. I also had the
opponuniry to administer. score. interpret. and write repons for a ...-ariety or assessment
instruments. These include the Wechsler Adult Intelligence Scale· Revised (WAIS.R). the
Woodcock Johnson - Revised (WJ·R). the Canadian Adult Achievement Test (CAAT). and
the General Aptitude Test Banery (GATB). I also familiarized myself with olher materials
and reference manuals of assessment instruments less frequently used at the College of the
Nonh Atlantic. My experience with the various assessment tools has given me a broader base
of knowledge and skiU. I also feel that my repon writing has improved
Goa1N2.
To participate in and gain tllperieDl::e in l::onsulling wilh olher proressionals.
This was accomplished lhrough discussions with counselling slaff' regarding the
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students that I assessed or counselIed. and through meetings with the field supervisors.
instructors., admissions pcnonne1, and other student services staff. In addition, l initiated
many contacts with outside agencies to gather information based on the students' requests.
Some of those agencies include other colleges. Human Resource Development Canada
(HRDC), Workers Compensation Commission, and the Canadian Mental Health Association
This experience has strengthened my view' of the need for effective consultation, and that
communication which promotes problem-solving and shared responsibility is a key factor in
effective consultation.
Goa' #3.
To bec::ome familiar with Ihe various programmes and services offered by the
College orthe North Atlantic.
This was accomplished through a onc week orientation to the college. I was provided with
information on test materials. policies. and the services available at the college. I was also
given a copy arthe college calendar and the student handbook 10 review. Studenl services
staff were available to answer questions and provided much valuable information regarding
programmes and services. Funhennore, [toured the campuses at Prince Philip Drive, Ridge
Road, Topsail Road and Seal Cove. I observed counsellors working in their settings as they
conducted interviews, administered tests, interpreted results, and wrote reportS I asked
numerous questions ofcounseUors, and ofother staff at the student services division, in my
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effon to become more familiar with programmes and services offered by the college.
Goal IU.
To pin additional esperienc=e in penooaland career counselling.
This was accomplished by conducting thirty.two counselling sessions with twenty-six
clients. Nineteen clients were counselled for career planning/exploration issues. The
remaining sevenclients were counselled regarding academic and/or personal issues. Frequent
supervision meetings were held with the field supervisor to discuss client issues, as well as the
counselling approach that I employed. I read extensivt:iy in the area ofcounselling theories
and techniques, and in selected areas as client issues dictated. My experience with counselling
provided the opportUnity for me to practice the various skills and techniques I had learned
through academic course work. This practice has helped to build my confidence. and has
improved my ability to be an effective counsellor.
Goal lIS.
To attend aad particip.te in inservices, workshops. and professional
development opportunities occurring during the intemship.
This was accomplished by attending a one day inservice on learning disabilities, an
inservice on bereavement counselling, and an inservice on the design and use of effective
2.
visuals. In addition. I helped with the preparation and presentation ofan inservice for first-
year medical science stUdents.
GoaJH6
To cumine the "PeerTutoring Programme" in place at the College ofthe North
Adaatic in order to identify the imprasiODJ and opinioDs of participants and to make
rt:commcndatioD5 bued on tbe raulu of tbis researcb.
This was accomplished through the research component ofthe internship. (collected
infonnation about the peer tutoring programme in place at the College oflhe North Atlantic,
reviewed pertinent literature pertaining to peer tutoring. conducted interviews with
panicipants of the peer tutoring programme, analysed the data. and wrote a report with
recommendations. The results indicate that thepanicipants view the programme as a valuable
service offered by the coUege. While the programme contains many of the components
recommended for effective tutoring, a key recommendation is that training for tutors and a
programme evaluation procedure be designed and implemented This process is described
in Part Two of the repaM.
Conclusion
Part One ofthis repon has presented an overall description ofmy experiences during
an internship at the College ofthe Nonh Atlantic. I feel that my thirteen-week internship was
Ii valuable experience and that all of the internship goals were met. I have a keen interest in
working with adults. and the internship at the College ofthe North Atlantic provided me with
an excellent opportunity to broaden my knowledge and skills that I had acquired through
academic course work and a practicum placement completed at the Roman Catholic School
Board in St. John's. [became more knowledgeableofthe assessment instruments used at the
post·secondary level. and gained experience in administering. scoring, and interpreting a
variety of standardized tests. Valuable experience was also gained from writing repons and
consulting with other professionals_ Funhennore. the internship provided me with an
opponunity to conduct personal and career counselling, which I found to be especially
challenging and rewarding. The inservices and other activities thaI I panicipated in
throughout the internship were most interesting and will aid my future professional
development
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PART 'tWO - THE RESEARCH
Statemeat or Purpose
[choseto conduct a qualitative anaJysis ofthe peer tutoring programme at the College
of the North Atlantic. The purpose of this research was to explore the panicipants'
impressions and opinions in order to modify if necessary the peer tutoring programme 10
bener meet the needs of students. In tms pan of the report I will briefly review the peer
tutoring literature, [ will describe the methodology used., and ( will present the results.
conclusions, and recommendations based on the research.
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SigniflalDCe ortbe Study
The College ofthe North Atlantic initiated a peer tutoring programme in 1990. This
programme was part ofa broader student support unit utilized to help displaced fisheries
workers succeed in retraining. The programme has grown considerably since its inception
and is now available to all stUdents. The programme is coordinated and administered by the
counselling staffat the Division ofStudent Services. The peer tutoring programme had more
than 200 requests by students fOitutOring during the 1996-1997 academic year. Clearly. this
is a welJ-used service at the college. so the results army research may be afinttrest and value
to college counselling services personnel who might wish to modify the programme or
conduct an evaluation afthe programme.
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Literataft Review
Tutoring in various fonns has long been an accepted pan ofacademic life. Tutoring
programmes share the common goal of helping aHisk students succeed in school. and offer
help to students at all levels of the educational system. Th~ design oftuloring programmes
is based on their objectives and the resources available to implement the programme
Common reasons for instituting a rutoring programme are to raise academic achievement and
10 improve the self-concepts ofstudents. Some programmes use cenified teachers as tutors,
others use paraprofessionals and volunteers. and some programmes use !itudems as tutors
The term "peer tutoring" is used when students tutor other students. Peer tutoring occurs
when tutor and tutee have the same academic status. That is., both are in the same grade and
approximately the same age. When the lutor is older than the IUlee, cross·age tutoring is
considered a more accurate term. Tutoring is defined by Robens (1994) as individualized
instruction. however it often refers to the teaching of more than one tutee al a time
The volume of literature supporting the effectiveness of lutoring is quite large
Although most of the research has been conducted at the elementary and secondary school
levels, the tutoring literature at the post-secondary level indicates that tuloring works well at
all levels (Miller, 1983; Hewin, 1984; de Silva, Freund. E., Freund. C.. & Langley, 1992;
Grevan, 1992; Bugler, 1995; Roberts, 1994; Zaritsky, 1994)
Gaustad (1992), de Silva et a1. (1992), Roberts (1994), and Ainsworth (1995) all
suggest that tutoring has both academic and social benefits. They view tutoring has having
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three main functions. Peer tutoring can serve to help students \1.1th a specific problem, to
assist in developing learning skills, and to aid in building self-concept. They state thai
educational research has revealed the inability ofconvcnrional. graded instruction to meet the
leaming needs of all students. They view one-on-one tutoring as superior to conventional
group instnlction and other methods of learning. Gaustad (1992) refers to two separate
studies conducted in 1980 by two doctoral students at the University ofChicago. These two
studies compared tutoring with different types of group instruction. The results of both
studies showed consistent findings. Ninety percent of tutored students reached levels of
achievement attained by only the highest 20 percent ofconventionally taught students. The
average tutored student performed better than 98 percent of those in the control groups.
According to the 1982 Spring edition of the American Education Research Journal, Cohen
and Kulik (as cited in AinswOrth, 1995) in their research synthesis on the effects of tutoring
examined forty-five separate studies. They concluded that tutoring has definite and positive
effects on the academic performance and ani tudes of students who received tutoring.
Gaustad (1992) and Ainswonh (1995) refer to research conducted by Wasik and Slavin in
1991 which reviewed a wide range of early intervention programmes designed to prevent
school failure. The results of their research showed that all forms of tutoring were more
effective than any other strategy. They also concluded that the most effective form of
instruction known is one-to-one tutoring by qualified teachers. The cited studies were all
conducted at the at the primary, elementary. and high school levels and indicate that tutoring
works. However. successful tutoring that works weU at one educational/developmentallevel
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may not be appropriate at another level. Meanwhile. it should be noted, that tutorial
programmes can be modified to suit any educationall developmentalleve!.
Advantages ofTutoring
According to Gaustad (1992) and Ainsworth (1995) the power of tutoring derives
from two factors: its capacity to adapt to the individual leamer's cognitive needs. and the
emotional benefits of the one-to--one relationship. Through tutoring. the elements of
instruction can be completely adapted to the learner's pace, learning style. and level of
understanding. The tutor can adjust teaching techniques if the student"s reactions to the
techniques show them to be ineffective, and can provide the type of reinforcement each
learner finds rewarding. The constant interaction in tutoring guarantees a high level of
participation. Basic misunderstandindings can be quickly discovered and feedback or
corrections can be given immediately. The tutor can provide exactly the right kind and
amount ofpraetice needed, and then move on to more difficult malerial as soon as the student
is ready.
Gaustad (1992) and Ainsworth (1995) also report that tutoring has many emotional
benefits for at-risk students. The extra attention provided during tutoring is in itself
motivating. Tutoring is free of competition and students can achieve at [heir own pace
wilhout being compared with faster learners. The privacy of one-la-one instruction may be
more comfonable for shy or insecure students who find it easier to risk making mistakes in
frOnt of one person than in front of a group. More constant praise and encouragement can
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be provided in a tutoring environment, and this provides learners with more evidence oftheir
success. Subsequently. the leamer's belief in their capabilities rises as does their attitude
rowards learning and their interest in the subject stUdied.
Advantages ofPeen as Tutors
Tutoring has long been recognized by educators as a superior method ofinstruction
However. the idea ofproviding students with such one-on-one instruction by trained teachers
would not be economically feasible. The implementation ofa tutoring programme using peers
as tutors provides an economically viable alternative. Peer tutoring enables students
experiencing academic difficulty to receive individualized instruction with its attendant
benefits. and is highly cost-effective.
Gaustad (l992) maintains that while children do not have as much knowledge of
content or the teaching process as adult teachers. in tutoring their peers, they actually possess
some advantages over adults. Peer tutors may better understand their tutees' problems
because their level of cognitive ability is closer to the tutteS. Cohen (1986) stales that peer
tutors may be bener equipped to present subject matter mOfe understandable to the lutee
because they use the same infonnallanguage and gestures as the tutee. According 10 Supik
(1991). cross-age tutors may have a special empathy with younger, lower achievers. and this
empathy may contribute 10 their effectiveness as tutors. She also reported that cross-age
tutors often identify problems that teachers have not identified because they have experienced
similar difficulties in the past. Cohen (1986) describes the importance of modelling in the
J4
learning process, and suggests that peer rulOrs can effectivdy model study sIcills such as
concem.ruing on the material. organizing work habits. and asking questions. She also
believes that similaritybetween the m()(kl and the learner increases the inOuenceofmoddling.
This suggestS that an .Nisk stUdent may more easily identify with a tutor relatively close in
age. partieularlyone of the same ethnic or social background. than with an adult teacher. In
addition. she feds that younger students view having an older srudent as a rutOr as a status
symbol. and that can increase the influence of modelling. Cross-age lUtoring can take
advantage of the higher status inherent in the age difference and still rt:tain considerable
similarity. Research by Allen (1976) found that teUing a child that the other student was older
increased imitation.
Sarbin (1976) states that the establishment of a warm. rdaxed. friendly atmosphere
between tutor and tutee plays a significant role in facilitating leaming. The likelihood that a
friendship will develop between students dose in ase is an imponaJll advantage of peer
tutoring. He suggests that having an older. higher statUs mend can help enhance a tutee's
self-esteem. In addition. he believes that tulees may also reflect the caring way (hey ace
Ireated by their Mars, by acting more positively toward younger children. This ripple effect
can improve the climate of the classroom and can even spread to the tutees' families.
One disadvantage associated with peer tutoring is that students assigned as tutees are
often labelled as inferior to those chosen to be tutors. This perceived low status can be
damaging to self-esteem. As a result, students may resist being tutore<! by peer5. Cross-age
tutoring may be one way to avoid this problem. Self-esteem. a positive or negative attitude
J5
towards oneseI( is conunonly believed to be a prerequisite for suc~ in school (Ekstrom.
Goenz, PoUack & Rock, 1986). Fasko and Hint (1990) feel that the research findings
regarding self-esteem and success in school have been inconsistent. The results of a study
conducted by Fasko and-Flint (1990) to detennine the effects ofpeer tutoring by university
undergraduate students with at-risk ninth graders concluded that students' self-perceptions
regarding their interpersonal relationships with their peers increased significantly. No
significant differences were found in grade point averages for the students tutored. Their
research suggests that rather than viewing improvement in self-esteem as merely a desirable
by-product of tutoring, tutoring programmes should combine strategies in a concentrated
effort to improve self-esteem instead of using strategies that concentrate on academic
improvement only.
Research at the coUege level by de Silva et al. (1992) suggests that many students
requiring peer tutoring exhibit low self-esteem. Theybelieve lhat helping students to succeed
in college courses requires that the focus oftutoring be shifted on the process ralher than the
end result/grades. They suggesllbat tutors should make tutees feel Ihat they are intelligent.
wonhy. adequate, and responsible individuals. They imply that if we want students 10
succeed, we often must ovenurn a lifetime of programming. Patience and empalhy are
net:essary on the part of tutors to improve students' confidence levels 10 the point that they
believe in themselves. They finnly believe that when seif·esteem rises, grades also rise
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Benefit" to the Tutor
Garther and Riessman (1993) repon that research on peer tutoring indicates that the
intervention is relatively effective in improving both tutees' and tutors' academic and social
development. Miller (1984), Gaustad (1992), de Silva et al. (1992). Robens (1994), and
Ainswonh (1995) suggests that tutoring provides many benefits to the lutor. The inner
satisfaction that comes from helping someone or from recognizing a job weU done is the
primary motivation for many tutors. Tutors tend to reinforce and increase their own
knowledge from the time spent reviewing and practising material with their tutees. The
tutoring leadership position provides the opponunity to develop skills for personal growth
and utilization in future career goals. Tutors receive training in. and gain experience of
teaching methods, material preparation. communication, leadership. and interpersonal skills
This knowledge enhances their self-confidence and self.-esteem. Prestige and academic
respect also come to those who lead in educational surroundings. For many tutors, the
primal'}' reward is renumerative. While this is usually minimal. getting paid provides ongoing
financial assistance and serves to motivate the !Utors. Peer tutoring is a job. It looks good on
a resume as a work experience, and is a meaningful and worthwhile aClivity for individuals.
McKellar (1984) suggests that tutors have been found to make more academic and
social gains than their tutees. In fact, Gartner and Riessman (1992) have suggested a new
model ofpeer tutoring based on the literature supporting the benefits of peer tutoring. This
new model is different from the usual tutoring approaches where more proficient students
tutor the less proficient. In their model. the tutoring process is viewed as developmental. All
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tutors will have had the experience ofbeing nnees as pan ofan apprenticeship for becoming
tutors. The model. requires studems to participate in giving and receiving tutoring. which
helps 10 remove the negativity tha.t is often associated with receiving help
While it may seem intuitivdy ev;dent that students with high academic achievement
would make the most effective tutors. this is not the cast. Gausrad (1992) believes that
students with Jow academic achievement may actually be superior in some ways. Cloward
(as cited in Gaustad. 1992) explored relationships between tutOf characteristics and tutoring
effectiveness. He concluded that there is virtually no correlation between the tutor's
intellectual credentials and his or her effectiveness in tutoring. Allhough tutors cenainly
should understand the material they teach., there is no need for them to be excellenl studenls.
especially with cross-age tutoring (Gaustad, 1992).
Compongt!!i of::! SYceeWUJ Tutoring PrOFlIJlI!JI!e
This section aCme literature review will present the major elements oran effective
tutoring programme. Not all Moring programmes contain C'\"ery dement. and some
components may not be relevant to panicular approaches. Good tutoring programmes jusl
do nOI happen. Careful and detailed planning is essential when designing and implementing
a tutoring programme. Gaustad (1992), de Silvaet a1. (1992), Robens (1994) and Ainswon.h
(1995) suggest that certain basic components must be included ifa tutoring programme is to
be effective. Tutors must be selected and provided with training and instructional materials.
Criteria must be developed for selectingtutees, matching them with tUIors. and assessing their
J8
progress. Similar criteria must be developed for the tutors if they are the focus of the
programme. Arrangements must be in place for the provision ofongoing suppOrt for tutors
and staifinvolved in the programme, and for evaluating the success ofrhe programme as a
whole.
The recruinnent and screening of tutors can be accomplished through fannal or
informal mechanisms. Some programmes require tutors to meet a certain !itandard of
academic achievement; others look primarily for desired attitudes_ Roberts (1994) suggests
that the interpersonal dimension ofa tutoring programme is as important as the tutOr' 5 subject
confideoce. Tutoring programmes use a variety ofcriteria to select tUlees. tftutee progress
is the programme's goal. it is desirable to establish measurements of progress and conduct
periodic evaluation of tutees. TUlee selection and assessment can be less specific if the
programme's focus is helping tutors.
Literature by Devin-Sheehanand Allen (1976) recommend specific variables that may
enhance the tutoring process. The greater influenceofsimilar role models suggests a possible
advantage in malching by variables such as race and socioeconomic status. Matching
complimentary personalities is probably most imponant. Although some programmes make
an effort to pair tutor and tutee of the same gender. the above authors suggest that the
evidence does not support that tutoring is more effective with same.gender pairs than with
opposite gender pairs. Provision should be made for changing assignments ifa pairing does
not work. The length and frequency of tutoring sessions, as well as the location for the
tutoring depends on the needs and the commitments of the individuals involved
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A common feature ofgood tutoring programmes is the provision of preservice and
inservice training (Niedermeyer, 1976). Tutoring skills can be divided into two main types:
skills that are always appropriate regardless afthe subject matter. and skills that must be
modified for the subject The amount oftraining will depend on the programme objectives
Training should provide tutors with skills in listening, patience, observation, undemanding,
use ofcorrective feedback and social reinforcement, effective communication. building tNSt.
and handling conflicts. Record keeping skills are also necessary for recording [utee progress.
According to de Silva et aI. (1992), tutoring does not guarantee success: success depends on
the skill and training orthe tutor.
A good programme should supervise tutors and provide them with ongoing support
and training (Nicdenneyer. 1976). Monitoring ensures lhat tutoring occurs as scheduled. and
that tutors use effective techniques. Observation, meetings with tutors. and records oftutee
performance enable programme coordinators to identify problems and make suggestions for
improvements. Periodic group meetings provide imponant psychological support to tulOrs
by giving them the opportunity to share frustrations and successes. The group identity that
develops is particularly valuable for at-risk !Utors.
Assessing student progress and evaluating the programme as a whole is a necessary
component for an efficient and effective tutoring programme (Slavin & Madden, 1989)
Assessment measures will vary depending on the objectives of the programme_ They may
include assessment of overall achievement of students' success. diagnostic assessment and
surveys of panicipant satisfaction. Grevatt (1992) suggests that when colleges use specific
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strategies to help retain students. evaluating the value of the strategies is imponant
According to Grevatt (1992), in order to justify the continued use ofa specific strategy or set
of strategies. it makes sense to quantify the gains made in an objective fashion. McKellar
(1984) believes that when detennining the effectiveness oftuloring. the social aspect ofthis
learning activity must be considered. She suggests that there is a positive relationship
between a he1pingsituation and achievement. Ongoing evaluation is desirable because results
can be used to modify and/or to change the strategies employed to best meet the needs ofthe
panicipants.
Tutoring programmes are relatively easy to start, but it is more difficult [0 maintain
them effectively once the initial enthusiasm has abated (Allen. 1976). A tutoring programme
requires a heavy commitment oftime and energy from the school community. Support from
teachers and administrators is essential if a Moring programme is to succeed. Potential
sources of resistance among staff should be acknowledged and openly dealt with before a
programme is initiated. Teachers have legitimate professional concerns about tutoring
programmes, as well as insecurities that may be difficult to acknowledge. Teachers who
understand and believe in a programme's potential to help students will generally be firm
supponers (Devin-Sheehan & Allen, 1976).
The design ofa tutoring programme is dictated by its objectives: What age group is
to be targeted? What subject area is the focus ofimprovement? Is academic progress the only
objecti\·e OT are improvements in self-esteem and attitude also desired? Practical
considerations interact with objectives to detennine the form a programme will take.
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Programme design is affected by the human, physical and financial resources available
(Ain>worth, 1995).
Costs Associated with Tutoring Programmes
Ainswonh (1995) suggests that the COst ofan in-school tutoring programme depends
on a number of factors: the number of studenu needing or using the service, who provides
the tutoring, the extent to which tutors are trained, and expenses associated with organizing.
administering and evaluating the programme. He also suggests that there may be a need for
a tutoring programme coordinator, and this would entail an additional cost
Wasik and Slavin (1993) reported that the most effective form ofinstruetion known
is one-to-one tutoring by qualified teachers. However, the cost of tutoring by adult
professionals is an impractical method of serving every at-risk student. Ainswsonh (1995)
recommends using peers or community resources as tutors. thus providing a more cost·
efficient solution. According to Ainsworth (1995), the critical elements of a peer tutoring
programme that incur COSts are the training and ongoing supervision oftutors. However. he
also repons that cost-effectiveness shows that peer tutoring provides greater achievement per
dollar than other more often used educational iMovations. Ainswonh (1995) maintains that
private tutors are obviously providing a needed service. The fact that this phenomena has
taken route and has grown attests to the need. According to Wasik and Slavin (1993). it is
because of the general shonage of tutoring services in the schools that 50 many private
tutoring businesses have opened. An article on tutoring cited in the March 1998 issue of
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"Newsweek." reported that as a brand-name business. tutoring was invented by Sylvan
Learning Systems in 1979. Sylvan now bas 677 owncd-and-franchised outlets in North
America, reaching approximately 125, 000 students and charging up to S50.oo an hour
Other American tutoring businesses claim thousands more centres and report ambitious plans
for expansion. The "Newsweek" article suggests that all of the tutoring businesses together
are dwarfed by the potential market. Tutoring services in Canada have followed the
American trend in becoming a growing business venture. The proliferation of tutoring
businesses is readily apparent when one looks in the telephone directory; there are a number
oftuloring businesses offering services for all levels ofthe education system in the city ofSI.
John's
Ainsworth (1995) suggests that dialogue between counsellors. administrators. and
instructors is needed. and should be focused on how the individual school can institute or
improve on the tutorial service it currently offers. He also suggests that education decision-
makers should be concerned about equity and improving all students' access to tutorial
services. particularly for those who cannot afford private instruCtors
Examples of Peer Tutoring Programmes
The following five progranune descriptions are illustrative of tutoring programmes
that were reviewed in preparing this internship report. The first three programmes are
described by Ainsworth (l995). The following two post-secondary programmes are
summarized from progranune information obtained from the Mohawk College (Miller. 1984)
and the College ofme North Atlantic (Bugler. 1995).
The Coca-CoIa Valued Youth Procnm (VYP). developed by the
Intercultural Development Research Association (IRDA) in San
Antonio, Texas recruits low-achieving Hispanic middle school students
to tutor at-risk Hispanic elementarY students. Tutors. who are the
program's primary fOQlS, are paid as well as given academic credit
The program seeks to prevent tutors from dropping out. improve their
academic skills and attitudes toward self and schooL and decrease
truancy and disciplinary referrals by making them valued members of
the school community (pp 12.13).
The HOSTS program (BeipinC One Studl!:ul To Succeed). serves
more than 300, 000 students in 29 states and the District ofColumbia.
HOSTS is designed to increase students' reading and language arts
skills through an individualized lesson plan and involvement with a
dedicated, successful role model who serves as a mentor Students
receive extra attention, motivation, suppan and encouragement to
become better students. A federal, multistate study found HOSTS
produces consistent improvement in educational attainment at every
level in grades I through 9 (p 13).
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The Companion Reading Prognm. for levels K·3 and higher
includes tutoring as one of several integrated instructional
components. All students in a class take rums acting as tutor and
mtce during daily exercises. Students thus reap the benefits of both
roles(p 13).
MuimiziDI Student Poteotial: A Peer Tutor Program at Mohawk CoUege in Hamilton,
Ontario.
This programme was implemented to assist students, and to facilitate personal growth.
and consequently, academic success. This peer tutoring programme is a free service that is
co-sponsored by the Counselling and Career Development Department and the Student
Representative Council (S.R.C.). Funding for the programme is joinlly provided by the
S.R.C. and the Counselling Depanment. The Counselling Department provides a counsellor
to co-ordinate the programme, a technician to assist. and a receptionist to schedule
appointments. Tutees receive individualized or group instruction. and have Ihe opponunity
10 interact with students who may have overcome similar problems. The tutors receive
personal satisfaction from working with others and this tends to reinforce/increase their own
knowledge in their chosen area ofnudy. The tutors receive training in teaching methods,
material preparation, communication, leadership, and interpersonal skills
The programme has a selection criteria for the entry and exit oftutees, as well as for
Ihe recruitment, selection. and training oflUtors. Tutees come 10 the programme through
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self-referral., instructor referral., and by referra.ls from Student Services. Lowacademic grades
or the interest in raising grade point average are the usual reasons for referrnt Demonstrated
proficiencyor agreement between tutor and tutee is thecnteria used to signifY the completion
of the tutoring programme. The recruitment of tutors includes announcemenrs at college
orientation programmes, in registration material, in the coUegedaily newsletter, in the student
newsletter, on posters. and in letters to faculty and staff Applications for rulOrs are available
through the CounseUing and Career Development Department. Potential tutors are screened
and interviewed by representatives from Counselling upon the recommendation from faculty
Turors who are selected are subject to a probationary period during which time they are
evaluated to determine their effectiveness and ability to understand and relate to the Nlee
The training of tutors includes pre-service training. in·service training and attendance at
meetings. Evaluations are sought from the tutors, tulees, and faculty at the end of each
semester (Miller. 1984).
The Peer Tutorial Programme at the College of tbe North Atlantic
A peer tutoring programme was initiated at all campuses of the College ofthe North
Atlantic in 1990. The decision to initiate the programme was based on the high dropout
statistics within lhe coUege and on the documented needs and experiences of Canadian
students as they attempt to adjust to college life. Students experiencing academic difficulty
have access to individualized tutorial support through this programme. and students may also
access group help sessions provided by course instructors.
4.
To qualify for peer tutoring services students must attend all scheduled classes as well
as any tutorial provided by course instructors. Determination ofa student '$ need is assessed
during a prescribed process which involves: I) a request for tutoring: 2) [he completion of
required documentation (see Appendix A); 3) the student obtaining signed agreement from
the instruetorthat the service is needed; and 4) the student anending a personal interview with
a counsellor, ifrequired.
To be considered eligible to become a peer tutor students must" 1) have a
recommendation from their instructor that they have previously demonstrated competency
in the subject; 2) agree to be flexible in arranging sessions in order to facilitate student need;
3) sign a contract with the student (tutee) and the tutoring programme (see Appendix B); and
4} be willing to take part in any training programme for tutors provided by the college.
Students are eligible for 8 hours of free tutoring per semester. Certain exceptions to
this 8 hour time limitation apply in the following circumstances: I) students with identified
special needs; 2) srudents who through accident or sickness missed extended but recoupable
segments oftheir course worle; and 3) students funded by agencies who undenake to provide
payment for additional tutoring to disadvantaged students.
Payment ofpeer tutors is at the rate of$8.oo per hour. Funding is normally provided
by the college, except in situations were students are funded by agencies that provide payment
for tutoring services. In order to receive payment tutors are required 10 complete a monthly
Peer Tutoring Pay Claim document (see Appendix C) to be submitted once every four weeks.
Payment is accomplished through the CoUege's financial administration system (Bugler,
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1995).
Requests for tutoring and to Mor are made through the Counsdiing Department of
Student Services. Gmerally. tutees are provided with a liSi of tutocs and they make
arrangC1Mf1U to secure a tutor. The matching of Moring pairs is someti~ recommended
by insuuaors or counselling staff: At present, no training programme exists for lumrs.
However, tutors and tutees are encouraged to contact Student Services with any concerns.
questions or complaints that may arise regarding tutoring sessions. A peer tutoring contract
outlining the responsibilities of each party is used between tUlees, tUtors and the college.
There is no formal evaluation process in place that provides feedback on tutee progress to
either Student Services or instructors. Nor does any criteria exist for any type ofevaluation
of the overall programme.
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Methodology
After reviewing research methodologies and considering the focus of my research, I
chose [0 use qualitative methods to conduct this study. [based the design and analysis afmy
research on the case study orientation and used an inductive strategy as proposed by Glaser
and Strauss (1912) in the framework ofGrounded Theory
Glaser and Strauss (19n) proposed an inductive strategy 10 research whereby the
researcher discovers concepts and hypotheses through constant comparative analysis. They
advocate theory generation through discovery. and call the resulls ·-grounded theory." Other
interpretivists such as Geertz (1919), Denzin (1988) and Coles (1984) also understand the
function of theory as interpretation, or the aet of making sense Qut of a social interaction.
Generally. interpretivists seethe goal oftheorizing as providing understanding ofdirect "lived
experience,~ emphasizing that experience is nOt just cognitive but also includes emotions.
Using a qualitative approach in my research allowed me to attempt to capturc the aetual lived
experiences ofthe panicipants in the tutoring; programme, including; the emotional responses
ofindividuals as they recalled the process
Qualitative inquiry is an umbrella term for various philosophical orientations to
interpretive research, and case study is one of many orientations included in qualitative
inquiry. Three data gathering techniques dominate in qualitative inquiry: panicipant
observation, interviewing, and documem collection. Within each technique a wide variety of
practices can be implemented. Interviewing is a technique supponed by Glesne and Peshkin
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(1992) as useful when onc is searching for opinions, perceptions. and attitudes. According
to these authors. interviewing provides the opportunity to learn about what you can not see
and to explore alternative explanations of what you do see.
The nature ofqualitative inquiry is evolutionary, with a problem statement. interview
question£, and interpretations developing and changing along the way (Glesne & Peshkin..
1992). The focus of my research concerns exploring the impressions and opinions of
participants in the peer tutoring programme. therefore a qualitative approach to data
collection was selected. Like most social research, my goal is to develop understanding by
illuminating issues and assessing social experience
Data Collection
The case study method. using the interview technique. was employed to obtain data
on the panicipants' impressions and opinions about the peer tutoring programme. A semi-
structured interview prolocol was used as an interview guide. According 10 Glesne and
Peshkin (1992). in the interpretative tradition, the interview can be used as the sole basis of
a study or it can be used in conjunction with data from other data gathering techniques.
Consent to conduct the study at the college was approved by the Depanment Head
of the Student Services Division (see Appendix D). Prior to setting up the interviews. I
telephoned participants and explained the purpose of the study and requested their
panicipation. At the beginning ofeach interview. I reviewed the purpose ofthe research with
the panicipants, provided an opponunity for them to read the consent form.. and answered
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any questions about the research. All interviews were coDducted at the college campus and
lasted approximatdy 40-70 minutes. Consent for participation in the srudy was obtained from
all the participam..s following ethical approval by the Faculty ofEdueatlon (see Appendix El.
Se!ectKm ofParricipany
l decided to include five participants in my study because I wanted to ensure that the
panicipants were representative of those using the peer tutoring programme. Two tutors
were randomly selected from a list of70 participants. and two rutees were randomly selected
from a list of 200 participants. In addition, I decided to include one instructor who
participated in the programme. I felt that an instructor's input would provide valuable
information about referrals., matching and monitoring tutoring pairs. and programme support.
The instruaorwas also randomly selected from a list of260 instructors. The first five people
contacted were willing to participate and they comprise the interview sample for the study.
A 40-70 minute semi·struetUred interview was conducted with each participant.
Participants were asked open-ended questions designed for the purpose of the study_ I
developed these questions based on the recommended components for effective tutoring as
indicated in the litel1lture reviewed. Each participant was presented with both common and
specific questions (see Appendix F). Interviews were audio taped and transcribed. The
participants were provided with an opportunity [0 review the transcribed audiotapes [0
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change or claritY comments as they felt necessary. prior to the data being analysed.
Design and Analysis
The focus of this study was to explore the impressions and opinions held by
participants about the peer tutoring programme at the coUegc. As mentioned previously. a
semi·struetured interview protocol was used to elicit responses from the participants. and the
interviews were audio taped and later transcribed.
Interviews were studied. based on the research questions. and a rudimentary coding
system was used to sort the responses. This rudimentary coding system provided an
organizational framework for identifying and classifying the impressions and opinions
participants held about the peer tutoring programme. All infonnation was compiled to
provide descriptive detail and to obtain frequency of responses. The responses nave been
paraphrased fortrus report. When relevant, the data obtained from Ihe imerviews was related
10 the peer tutoring programme at the college and to the dala obtained from the literature
reviewed.
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Results
Reas9Di for Involvement in the Pm Tutoring Programme
When asked about their participation in the peer tutoring programme. panicipants
offered these responses. The twO tutees said they became involved in the programme because
they needed academic help in a specific subject area. Student #\ (51) said thaI she did nOI
feel confident about what she was doing in that subject. The other student (52) stated that
she needed more time to have things explained in order 10 help her understand the material
The two tulOrs indicated that they became involved in the programme primarily because they
wanted to help others. One oflhe tutors (T1) initially volunteered to help other students in
her class and signed on as a tutor when she became aware orlhe programme. The other tutor
(12) became involved because he wanted to bean active panicipam ofthe school community,
and an instructor suggested that he consider panicipating in the peer tutoring programme
The course instructor (el) described her involvement in the programme as identifYing and
referring students for tutoring. matching and monitoring tutoring pairs. and anempting to
resolve any conflicts that might arise between the tutoring pair
Students' Awareness of the Programme
When the panicipants were asked abOUt how well known the programme is to the
students at the college. TI. T2 and 52 said that they were at the college at least one semester
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before they learned about the availability afme peer Moring programme. 51 felt that most
students were aware ofthe programme and stated that students talked about the programme
all the time. All participants agreed that more advertising was needed to bener promote the
programme.
Scheduling ISSUes
In tennsofarranging fortimeand space for tutoring sessions. all panicipants indicated
that arranging a time was not a major concern. However, T I and CI said that arranging for
space at the college, especially during the day, presented problems. 12 said that the workload
formes! students did not allow for tutoring 10 occur during the school day, and that tutoring
limes often had [0 be arranged during the eveningoron weekends. T I said that having access
to technology equipment needed for tutoring was frequently a problem even when evening
and weekend sessions were arranged.
Availing ofTutoring Services
When questioned about how students felt about requesting and receiving tutoring. TI,
12 and CI said that most students were reluctant to seek tutoring services. Tl said that
students often inquire about peer tutoring but do not request the service. When probed about
this conunent, T1 replied that maybe if they went for tutoring and it got back to the other
people in their class, it might make them look like they were slow. T I said that she felt there
was some stigma anached to having a tutor. T2 said that some students would never take
54
advantage ofthe tutoring programme at the college, but would seek outside tutoring. When
questioned about this, n replied that it was probably an issue of studenu setting their
priorities. CI agreed tbaJ: the tutoring programme was not utiliud as well as it could be. S~
commented that in some cases students are rduetant 10 seek a tutor and that sometimes
student;;; get upset when tutoring is recommended. CI said that she fdllhe stigma sometimes
anached to tutoring still exists. 51 said that she did not feel ashamed ofthe fact that she had
problems and needed tutoring. However, S I did say thai for some students requesting
lUtoring was difficult. S2 said she knew she needed help so it did nOI bother her 10 request
tutoring. Both Tl and T2 said that students being tutored often lack self-confidence and
underestimate their own abilities.
Other Academic Related Areas
In addition to students receiving tutoring in a specific subject area. panicipants were
asked if students needed or requested help in other areas related 10 academic success. All
panicipanlS indicated that time management was frequently a problem area for most students.
T2 stated that students look for and need more than academic help in a specific subject area.
T2 said tha.t students often need support and encouragement to help motivate them. Tl said
thai although most stUdents do well with tutoring. Ihey often experience problems with test-
taking. n, T2 and CI also expressed the view that how studenlS study, and how they
integrate their academic and personal lives were factors that affected Iheir overall academic
achievement.
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Elements of Success
When asked to conunent on what they felt was necessary for tutoring to be successful.
the following components were suggested by participants. A tutor"s academic ability and
ability to conununicatc were suggested by all participants as being most imponant. T I said
that you need to be able to relate to people and bring information down to a level they can
understand. T2 suggested that the tutoring pair need to feel that they are equal in the
relationship. T2 stated that you need to bring your whole selfte tutoring and that personality
penneates the tutoring environment. T2 also said that you need to be a good listener and that
nonverbal communication needs to be considered when tutoring. CI suggested that patience
on the pan of the tutor is very imponant. Empathy was viewed by T2 and CI as being
imponant. Matching personality and monitoring of the mtering pair wen~ suggested by CI
as being very important to successfulluloring. T I suggested that you need 10 make studenls
feel comfonable by providing them with a friendly relaxed atmosphere for tutoring. and that
you should not make them feel intimidated by projecting a superior attitude. T1 also
suggested that similarity betWeen tutor and tutte, such as being relatively close in age, was
an important factor. Establishing a good rappon was recommended by TI. T2 and Cl, and
reducing technical jargon when possible was recommended by T I as ways to promote a
successful tutoring relationship.
Need for Tutor TrJining
Comments made by panicipants when asked ifthey felt a training programme would
S6
be beIlcficial for Mon indicates a need for mining. T1 said that she fdt • training
programme would be very beneficial for Mon. T1 recalled Itw anothe-r less experienced
tutor frequmtly consulted with her for suggestions about tutoring. T2 indicated thaI he felt
life experience played a significant role in tutoring. T2 said thai he believed inexperienced
tutors might become frustrated when trying to deal with tutees who are unmotivated. T2
also stated that he felt that inexperienced tutors might have problems handling confliCtS in
tutoring unless they had a lot of common sense and a sense of logic of how 10 approach
dungs. T2 suggested that group meetings for tutors might provide a forum where they could
[earn from each other. n said that he fell that tutoring was more than teaching academics.
He believed that some ofthe social components important to Moring can be taught such as.
how to approach a StUdent. what to bring to the setting. awareness that the tutee may be
frustrated., and that as a tt.ltor you may become frustrated. CI said that she felt tulOrs needed
some training. but that if they were 10 be trained to help lutees in such areas as time
management they would have to be wdl uained. CI also questioned whether students who
tutor would have time to attend training sessions unless they anended training during the
evenings or on the weekend.
Acad~c and Personal Benefits
Overall, all participants reponed positive experiences with tutoring. Both S1 and 52
reported that they had. better understanding ofcourse material. 5 I reported that her course
marie: improved significantly. 51 said she had asked her Ntor what to study and how to study
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for that. particular coone. SI swed that her Mor ht:lped her to organize the material and she
found thai: approach very helpful. 5 I also reponed she felt that her tutor was more on her
levd and that she found it easy to reIate to her. 52 reponed that tutoring provided mort: time
[0 have things explained and she found this to be very beneficial. T I stated that she had one
tutoring situation that she did find to be somewhat uncomfortable. TJ said that she was
working with a Met who seemed to bedisintercsted. Tilhought she was getting through to
him. however he never returned for another tutoring session and he eventually dropped out
ofms programme. T2 indicated that he once tutored a student who was very resistant to his
suggestions, and he found this to be somewhat fiustrating. According to T2, the tutee may
have lacked background information in the subject area which may have been a reason for his
resistance to tutoring. C[ could only recall one incident where she had to resolve a conflict
between a tutor and a rutee, which she believed was a personality clash
When asked about the benefiu oftutoring, both 51 and 52 Slated that they improved
their grades. 52 staled that she found tutoring really helpful. 52 said she was better able to
understand the subject material because the tutor had rime to aplain things to her, and that
she would recommend the programme to anyone experiencing academic difficulties. S I said
that tutoring gave her more confidence in whal she was doing in lhat panicular subject and
that made her fed betler about herself. Both Tl and T2 said Ihal helping others made them
feel good about themsdves. T1 and T2 indicated that seeing Iheir tutees· self-confidence
improve gave them penonal satisfaction and increased their own self-confidence. Both T1
and n also said that IUloring helped to reinforce the concepts they had previously learned.
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TI said that tutoring increases your confidence to teach. T2 described tutoring as a two-way
process, suggesting that you learn to be a better listener and that you are better able to
understand people. Both TJ and T2 said that tutoring lends itself to getting to know other
people at the coUege, aitd provides good networking possibilities that may be of future
benefit. T1 and T2 said that they bdieve that tutoring enhances your employability skills
Another benefit mentioned by T2 was renumeration.
Active versus Passive Role ofTutses
When questioned about whether rutees sought tutoring themselves or whether they
were referred to the programme, the following responses were given by tbe participants. S J
said she sought tutoring on her own. 52 said she was referred 10 the programme by a
counsellor. T1 said that students called her up to make their own arrangements for tutoring
sessions. T2 stated that he was not sure how students came to the tutoring programme. but
said he believed that most students were either referred by a counsellor or a combination of
instructor and counseUor referral. T2 also suggested that sometimes students come 10
tutoring out ofsheer frustration. CI said she referred students to the programme. and stated
that when she refers students a lot of work and time is involved in matching and monitoring
Ihe tutoring pairs. According to cr, her role usually involves contacting a prospective tutor
(a student she has taught) to determine whether that student is agreeable to tutoring. When
tutor and tutee are matched, CI spends time with the tutor explaining the areas the tutee is
weak in and recommends where improvements are needed. CI suggests that in addition to
,.
the tutor baving an adequate academic background. the penonality and the interpersonal skills
afme tutor ace also important. CI suggests that monitoring the tutoring pair in terms of
anendance and progress is cruciaI. She said that as an instructor she ~ed [0 be available
10 resolve any conflict that might arise between the tutoring pair. However. she stated lhat
conflict is nOI usually • issue when. stUdents are matched and monitored properly.
In tenns offeedbackto instructors about tutee progress.lhe followingcommcnts were
given by participants. S1said that there was linle interaction between herself, her tutor and
the instructor. 51 stated that maybe there should have been more interaction between them
10 determine what her instructor saw as her weaknesses and where she could have used the
most help. S I also said that she believed her tutor may have spoken with her instructor. but
she could not say definitely that there had been COntael between them_ $2 said thaI her
inSUUClor did not COmmetlt on the fact that she was being tutored. nor was then any contact
between hersd( her instructor and her tutor. n indicated that he spoke informally with
counselling staff regarding tutee progress and about the tutoring programme in genera!.
Improvements
In response to the question about what would make the programme better for
students, all participants said that more hours were needed. 5 I suggested that more tutors
were needed. Apparently, the list she chose her tutor from was somewhal limited. 51 also
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suggested that there should be more interaction between tutee. tutor and instructor. T2 said
that it is often late in the semester wnen students come for tutoring. T2 suggested that early
identification and referral ofstudents with academic difficulties would be helpful, and would
improve students' chances of academic success. CI said that the peer tUloring programme
could be utilized more, and suggested thai some instructors may be rduetant to recommend
tutoring for eenain students. When questioned about this, CI said that instructors may fear
that ifcenain students have a tutor they will not anend regular classes. She said that she has
heard some negative comments from instructors about the peer tutoring programme
According to her, the comments made suggest that some students use the programme to
replace Ihe instructor in the classroom, especially students who are working and feel they do
not have enough time to attend class. CI said that ifstudents can use the programme and not
adhere to the criteria set out in the peer tutoring contract then she can understand why some
instructors would be reluctant to refer students. She suggested Ihat someone from Student
Services should meet with the instructors and review the peer tutoring contract. Although
she could not say whether other instructors were matching and monitoring tutoring pairs. she
did say that the fleribility of matching and monitoring tutoring pairs gave instructors the
benefit oflcnowing that the tutoring programme was not being misused by students
~
Others issues arose during the interviewing process that were not explored because
they were beyond the scope ofthis study. However, I believe they are imponant issues and
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indicate areas tha1 may warrant future investigation and study The issues relate to course
content for skiU-oriemed programmes and screening students for reading problems
T2 said that he felt more practical course work and less academics were needed for
skill-oriemed programmes. T2 stated that students would be bener served ifthey spent more
time in the shop and less in the c13.SSfoom. T2 believes that more practicaJ experience and less
academic work promote the graduation ofbenu than average outgoing service technicians.
CI suggested that, in heropinion, oneofthe biggest problems encountered by students
is reading. CI said she believes there should be some sort of screening process in place 10
detect reading difficulties as part ofthe admission protocol. Ct staled that once students are
enrolled in a programme, reading difficulties may be suspected and diagnosing reading
problems requires testing procedures that may take a fair amount oftime. By the time reading
problems are diagnosed it may be (00 late for students 10 be reimbursed for tuition fees. and
these students may have great difficulty completing their programmes
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Discussion
The peer tutoring literature reviewed for this study suggests that cenain basic
components are needed for effective tutoring. These components include: establishing
specific criteria for the selection orooth totees and tutors; matching tutees with tutors and
assessing tutee progress; training for tutors; ongoing suppon for rutors and staff involved in
the programme; and evaluation aflhe total tutoring programme (Gaustad. 1992; de Selvia
et aI., 1992; ROOens, 1994; Ainswonh. 1995).
The peer tutoring programme at the College orthe Nonh Atlantic contains many of
the components recommended for successful tutoring, The programme has specific criteria
in place for the selection ofbom tutees and tutors. Students experiencing academic difficulty
are the focus afthe programme, and a peer tutoring contract is used to outline the conditions
and responsibilities for participants. It should also be noted that not all tutoring programmes
contain every component, and that while some components may not be relevant to panicular
approaches.
Many tutoring programmes match tutoring pairs by such variables as gender. race,
socioeconomic status. age similarity and personality. Some matching oftutoring pairs occurs
at the College ofthe Nonh Atlantic, however a significant number oftutees select their tutors
froma list compiled by Student Services. Panicipants in this study generally reported positive
experiences with tutoring, and suggested that matching byvariables such as age similarity and
personality had positive effects on tutoring. Other variables did not appear to play a
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significant role at the post-secondary level.
Fonnal assessment of tutee progress is not a component of the programme at the
college. Participants S I and 52 reponed that intern.etion between luree, tutor. and the
instructor to determine tutee progress is not common. However. the results suggest thai
tutors sometimes infonnally discuss tutee progress with instructors and counsellors. The
results also suggest that instructors who match and monitor tutoring pairs have access to
information regarding tutee progress.
Anothercomponent recommended for effective tutoring programmes is the provision
of training for tutors. Training is suggested to provide tutors with skills in listening.
observation, understanding. use of corrective feedback, social reinforcement, effective
communication, building trust, handling conflicts and record keeping. The peer tutoring
programme at the College ofthe North Atlantic does not provide training for its tutors. The
literature reviewed suggests that the success ofa tutoring programme depends largely on the
training ofits tutors. The results cited here indicate that the participants identified most oflhc
above~notedskills as skills needed to promote effective tutoring. Tl. 12 and CI agreed that
training for tutors would be beneficial.
In addition to training for tutors, ongoing suppon for tutors and staff involved in a
tutoring programme is also recommended as an important component to provide
psychological support. Thepeer rutoring literature reconunends that periodic group meetings
be held to give tutors and staff the opportunity to share frustrations, successes. and to
exchange ideas. Group meetings also promote the development of group identity. which is
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panicularly valuable for at·risk tutors., tl10se who quit soon after commencing their tutoring
role. The tutoring programme at the College of the North Atlantic encourages panicipants
to express concerns, questions or complaints regarding tutoring sessions to Student Services
personnel. While this option provides for individual suppan, it does not provide an
opportunity to share experiences, to learn from others or to promote group identity
Evaluating the overall operation oftutoring programmes is a necessary component
for effective tutoring. The CoUege of the North Atlantic does nOI have any evaluation
procedure in place to eva.luate tulte progress.. the strategies employed by the tutors. or the
participant's overall satisfaction with the programme. Ongoing evaluation is desirable
because the results can be used to modifY and/or to change the strategies employed 10 best
meet the needs ofthe participants
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Limitatioas
The limitations ofconducting qualitative research into exploring the impressions and
opinions held by peer tutoring programme panicipants are recognized and acknowledged
A pilot study to test the language and substance of the interview questions was not
conducted, therefore the questions used may not have been the best questions to have asked..
Qualitative methods may also be subject to errors in the datacollection process. For example.
Ihe data can sometimes be distorted because the panicipants may respond to what they feel
is expected ofthem rather than how they truly feel. Funhennore. when a limited number of
panicipants are included in a study the degree to which the findings can be generalized to the
population from which the panicipants were drawn is difficult to verify
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Conclusions and Recommendations
This study explored the impressions and opinions of participants about tne peer
tutoring programme at the College afthe North Atlantic. The results of this slUdy suggest
that participants view the programme as a very valuable service offered by the college
Participant responses about the benefits oftutoring concurred with the benefits reported in
the peer tutoring literature. As stated previously, the peerlUtoring programme at the college
contains many afthe components recommended in the literature for effective tutoring. The
panicipants did nOl identify any majorconcems with the overall operation afthe programme.
However, they did offer suggestions that may improve tlte programme for the participants
Based on the results oftrus study, modification and evaluation of the peer tutoring
programme at the College of the North Atlantic might consider the following
recommendations:
Raise the profile of the peer tutoring programme at the college. This might be
achieved through an effective advenising campaign at the various campuses
increase the numberofhours available to students for tutoring services. especially for
students requiring help in more than one academic area.
67
Provide for early identification and referral of students experiencing academic
difficulty.
[ncrease the level of interaction between tutee. tutor and the instructor to promote
wtee progress.
Increase matching and monitoring of tutoring pairs to promote effective tutoring.
The success of the programme may be increased by reviewing Ihe peer tutoring
programme objectives with the instructors.
Design and implement a training prograrrune for tutors that would provide the skills
recommended for effective tutoring
Provide group meetings for tutors where they could share their experiences and learn
from each other.
Develop and implement procedures for evaluating the tutoring programme
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APPENDIX A
Request ror Tutoring
REQlJEST FOR TuTORING
Date:
S.LN.
Phone ##:
Program:
Instructor:
Subject
Subjcct
Subject
Subject
Group:
lnsaucwr's5ignawre
lnstruclOc'sSigtl&Qlrr:
TuuwAssigned
TIlIOrAuigncd
PI EASE NOTE'
No one Student will be funded by Student Services for more than 8 hours of tutoring per semester.
Any bours beyond the.l are at the student's expense.
APPENDIXB
Request to Tutorl
Peer Tutoring Contract
Name
Address
Course(s) for tutoring
Student(s) Assigned
Previous tutoring experience:
Instructor recommendation:
Request. co Tutor
Phone #:
Program:
Insrructor:
Peer Tutoring Contr.Jd
'TllcwlorinllCS,iOl\l ..ill Wee plxc;ll a IftIIu:.ll'~llponli__ rlxe. prd~Y;JICabvtColle;e..We
~lNIllr=spanalonlolllldrromlhetulOrinl~iJlherzspoftlibililyol'thein ..ti.iIIllJ,1.
TUlOri"l~_he.".,-:I""Sl""Semusbdoftaalai.-i"I~ AoNdmc iJ-.1al 10
up 10 Iwd""'-"o{luIOnnl ill allCfNSlCf.
IIQ~UlUI''''''rQponsibililyIO;
• brillllO exll lIuMnl sc:uiun;my 1eJ.1$, note:l. ~r, 01 OIher _mall <Cqllircd 10 ,:ompla, lhe ."",ion:
• lpCCify for hWber IUlOr lhe wb;ea aru 1M! il _un, COIIIt'CfII:
·berecommo:ndcdfOClUlCllinab,lheiolllrvaor.
.be"ll_ro,.aI1~
·_IIM:_if...x.lIClO;JIICl."llJ3ftY~
• oondctst;n/ 11131 r~I..",1O alCndf.... llllorinl_~""lhoul IIlllif,inl l"'ttltOl' an rC:lult illlermi~_ fNlnI'"
lutorinlpro!"'rn:
ItillbU..__.rcspDftSibilitYlo;
·be~by",,~"'hoQn>lUC:llIOUlc1lU<knt·lllbiIitYIO_suc:a::ufuIly:
·bc~-.tIt!S1lNenlSCf'/1CC.lO
• bconlirncfor all lUlion,;
• cOlllXllhe'ludmtflliflheyar,ulI2blcloancndalulorin;lCSlion;
• brin,lOuchtlOlOr'in.lC:Ill..n;JllylullDl-rcfcrenccmatmall ...llichlhc,helicY' .......k1pro"'oaeful;
• 1l-'t:rUQlOdiKtl¥pllleir-.pCInJIbililielwlhebcltoftllcirabi&,.
·lIlIdcntallllNfaiNn:IO~""IWOC1OI(ICIIlon:I""""_f';ll.tbc.udmllIQYrQtIllinlCnninxioahornlbe
1\IIOril:l.~
• ~l/lac paytVlllimclhait:;JI'C lillcrJ _a:wnpIctcI,.id,alI requimlli~VldlUboIIiuedONTU1£attvrdial
• IOlheKlledulc;
'TllcllllOt lArlUa undcr::anycircullllWla. C1HIIpkt';JIly:auipcdJlapCQorprlljccuonbchalfofdlc III1/Jent..
6- :::':n.1UIOr IhIUmpeaalClr"'ialit,~ t",.dote INII_ p""""l'idcntif""" illlunnaliofln:lrin. hl.................. 1Il
AtlIlcCIMII:lusionllf,adIuuorin.ICUion.Ihc:IIU<lcnlan<.lIlMor,..;llplan'hetultllobc:CO~durin.tllcllu,sasion.
11Ie.lIClmIandlUlor..;lIfNoillUinan:wn.lofthcnu..... dur:ltionofwlorin.KUionI.lt ...illbclMlUlor'l
~lirylO............JWlytJNI~rlY~ut4~OIlI-aJy~IOSludelllSunc:clforpa)'ll'lCllC
.........
Should any cone,.,.., qUC:l!ions or complainn mill ~.:lrdin.1M llllOrin. lalio1u either lhe IIlMknl or 1111'" may cont:ICl
StlldaltScmea..
n._..;nllDlbl:hdd~"'fortbcllUdcal;·lo"'Cnllpcrfor--=ewilllialhe,.....
Wballhc need fOf lUIOrina ICIJionI il dccmcd 10 110 ionia' uiIt llIc: ShdcM aadlOI' IUlDr will_ily StUl.lctsl Semca.
We have re~d Olft" heRby aGree wilh lhc infonnalion ~nd ~illelines in !his COIltr.lCI,
oalc
StudcI'llS,,.,ic:csSiClWurc
o~t,
Tusur'sSi.lWwe
APPENDIXC
Tutor Payroll Time Sheet!
TUloring Attendance Record
Tutor Payroll Time Sheet
Tutor's Name: _
Month: _
S.I.N.# _
Date or Binh: _
Address: _
Postal Code: _
Expense Code: 1040-62X~
Date
lsi Week or the Month
2nd Week or the Month
Jrd Week or lhe Month
4th Week or the Month
Verified by Student
Verified by Instructor
Sn" Mo" Too wO<! 11,." Fri Sol
Total
OrriceUseOnly
Hours Rate
Approved by Dean: _
Date:
Submitted to Payroll: _
PavrollOmcer:
Date Time
Tutoring Attendance Berord
Tutor Signarure Srudent Signature
APPENDIX D
Schoollnfonnation Consent Fonns
Sc:1Ioo11.formatioD/Coosnt Form
De..-Mr.FICCjC
My name is Marpm:B~aDd.1am a graduate student in the Faculty of Education at
Memorial University W1dertaking an internship at the College of the North Atlantic as partial
fulfillment oftbe Master of Education Degree. During my internship I am required to complete a
researcb study. I have chosen to explore the impressions and opinions beld by participants about
the Peer Tutoring Programme. This study is significant because it will provide feedback on the
effectiveness of the program. or suggest possible ways the program may be changed or improved.
The imernplans to CODduct interviews with fou:r(4) students and one (I) inslructor who have
puticip810d in the PeerTuuxing Progmnme this academic year. Results from these interviews will
be analyzed. and interpreted, and a wrinen repon with recommendations will be submined. All
data collected in this study will be confidential and no inclividual will be identified. Data will be
destroyed upon completion of the stUdy.
This study has received the approval of the Faculty of Education's Ethics Review Comminee.
Ifyou have any questions orconcems please do not hesitate to contact me at 579·5415. Should you
wish to speak with a resource person nat associated with the study. please contact Dr. linda Phillips.
Associate Dean ofGraduate Programs and Research at Memorial University, n7..s587. My research
supervisor is Dr. Edward Drodge; he may be reached at n1·1614.
Thank you in advance for considering my request
Sincerely.
Margaret Blaclcmore
I hereby grant permission for Margaret Blackmore to explore the
impressions and opinions held by participants about the Peer Tutoring Programme at the College
of the Nonh Atlantic. I understand that all information obtained is confidential and that no
individual will be identified.
Date Signature
APPENDlXE
Faculty of Education Ethical Approval!
Participant Information Consent Form
Facult)' ot Educ.l.uon
April 30, 1997
Dear Margaret.
After reviewing your submission the Ethics Review Committe is satisfied that it
meets the guidelines of the University and Faculty. However, note that as of May
1, Dr. Linda Phillips will be replacing Dr. Canning as Associate Dean. You may
wish to make the change in your letters of consent. We wish you all the best in
your work.
Sincerelx,
T. Seifert
Ethics Review Committee
co: Or. Edward Drodge
Puticipaal _fonutioalCoD5ellt Form
Dear puticiplnt
I am a gradua:Ie soadem. in tile Faculty ofEduc:abon at. Memorial Univcr5ity ofNewfound1and
and under the supervision ofDr. Edwanl Drodge and Mr. John Harnett.. As a research stUdy I plan
to interview studenIs and stafflO explore: their impressions and opinions about Ihe Peer Tutoring
Programme at the College of the North Allantic. I UJ requestiogyour participation in the study.
I am also requesting yOW" permission 10 audi~1ape the interView. This interview will take
approximately ODe hour of YOW" time. and I would greatly appeciate your input AU informalion
gathered in this intetview is strictly confidemia.l and at no time will an iDdividual be identified.
PanicipatioD is volunlaly and you may choose to withdraw at any time. As a participant in the
study, you will have anoppnrtuDity to reviewtbe uanscribedaudio-mpe and if need be clarify issues
prior to the resean:h report being written. All data collected in interviews will be destroyed upon
completion of the study.
This research stUdy has received thc approval of the Faculty of Education's Ethics Review
Committee and the College ofthe North Atlantic. Should you wish to speak with a resource person
not associated with the study, please contact Dr. Linda Phillips, Associate Dean of Graduatc
Programs and Research at Memorial University. 737-8587. My research supervisor is Dr. Edward
Drodge; he may be reached at 737~7614 .
Ifyou are in~cnt to participating in this stUdy and to having the interview audio-taped
please sign below.
Thank-you
Margaret Blackmore
I (participant) agree: 10 participate in the~h study as described
above and to have the interview audio-taped. I understand that my panicipation is voluntary and
r may withdraw pennission at any time. All information is confidential and no individual will be
identified.
Signature
APPENDIXF
Interview Questions
talerview Qaestiou
T.lor
I. Tell me about how you became involved with the peer tutoring programme.
2. As a tutor, how prepared did you feel about taking on the responsibility of helping another
student?
3. If you were to experieocc: problems tutoring a swdeDt, say the student was nor: motivated to
wod. what would you do about it?
4. Tell me about one good or bad tutoring experience you have had.
5. Having had the experience ofbeinj!: a tutor. how has the programme helped you personally?
6. What, in your opinion, needs to be changed in order to make the peer tutoring programme bener
for students?
Yutee
I. Tell me about how you became involved with the peer tutoring programme.
2. As a student being tutored. besides experiencing academic problems. were there other areas
such as time management or tcsHaking slcills that you had trouble with?
3. How did you feel about hav;ng to seek peer tutoring services?
4. Having had the experience of being tutored stUdent, how has the programme helped you?
5. Tell me about one good or bad tutoring experience you have had.
6. What, in your opinion, needs to be changed in order to make the peer tutoring programme bener
for students?




